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Abstract

This study aimed to investigate the students' perceptions and reflections
towards oral corrective feedback (OCF) in (EFL) classrooms at tertiary level
preparatory year in Sattam bin Abdulaziz University, Riyadh town, Kbharj
province; the academic years (2023-2024), and also aimed to illustrate the
students' perceptions towards effective usage of (OCF) oral corrective feedback,
review the effect of (OCF) usage in different types of English language skills
and investigate the important role of (OCF) in enhancing students’ linguistic
accuracy. The study adopted descriptive and analytical quantitative research
method. The tool used for data collections was the questionnaire for students to
reveal the practical perceptions and reflections about (OCF). The sample
consisted of (100) students which was selected systematically from the overall
population of English language students. The findings indicated that the
attitudes and performance of English instructors enhanced the positive
perceptions of learners inside English language learning classes. Also, the
practice of oral corrective feedback, the use of gestures and body language to
correct students’ oral mistakes by instructors enhanced learners' oral
communication skills, fluency, accuracy and facilitated learning. Moreover,
learners preferred implicit oral corrective feedback and that built a good rapport
between instructors and their students and make them self-confident. Finally,
the students preferred correcting their errors by English language instructors
immediately and in a brief and relaxed manner. It was recommended that to
provide orientation sessions to students would be useful for them to increase
rich coexistence and cooperation with their English instructors inside classes.

Keywords: students' perception &reflection, (OCF), enhance learning English.
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Introduction

Corrective feedback is the main concern of form-focused instructions as it
emphasizes accuracy in pronunciation, grammar, tone of voice and other
aspects of language learning (Spada & Lightbown, 1993). It is true because
Sheen and Ellis; regard oral corrective feedback (OCF) refers to the response
that learners receive about their linguistic errors made in their oral or written
production in a second language (Sheen and Ellis, 2011). The oral corrective
feedback represented a cornerstone in teaching and learning because

educationalists are interested in, when, and how to utilize (OCF) in classroom
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instruction; scholars such as (Krashen 1981& Gass 1997) are d|V|ded over
whether the negative evidence afforded by oral (OCF) about what is ‘incorrect’
In the target language is necessary for (L2) development, or whether exposure
to positive evidence about what is correct is sufficient by itself. According to
Nassaji and Kartchava (2021) "Corrective feedback is a vital pedagogical tool
in language learning”. It is important to address the perceptions and reflections
of Saudi students at the preparatory year at Prince Sattam University (KSA)
towards the oral corrective feedback.
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The Statement of the Problem

The practices of Saudi Arabian students learning of English as a foreign
language needed more amendments in different fields of teaching and learning.
Therefore, it was very essential to enhance the views of students' perceptions
and reflections towards the procedures of oral corrective feedback which would
help them develop and reinforce their learning proficiency.

The Questions of the Study
The Questions of the study were;

1) what were the Saudi students’ perceptions towards the oral corrective
feedback?

2) what were the effects of using (OCF) in different types of language
skills?

The Objectives of the Study

The study aimed to illustrate the students' perceptions towards effective
usage of (OCF) oral corrective feedback and review the effect of (OCF) usage
in different types of language skills in learning English.

The Significant of the Study

The study would provide suitable solutions which were relevant and
helpful to those who were working in the field of education in general and
especially teachers of (EFL) teaching. The findings would also benefit those
who were interested in the field of language study.
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The Limits of the Study
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The study was limited to the English language teaching and education.
The subjects of the study were students at Prince Sattam Bin Abdulaziz
University, preparatory year programme, in the academic years (2023-2024).

Literature Review & Previous Studies

Second language learners are liable to face many difficulties which lead
to different errors. Lado (1957) compared first and second languages to identify
potential difficulties in learning the second language, which might lead to
learner error.

Long (1991) defined the term corrective feedback as a “linguistic form or a
combination of forms.

Russell and Spada's (2006) definition of corrective feedback which was "the
term corrective feedback referred]to any feedback provided to a learner, from
any source, that contained evidence of learner error of language form™ (p.134).

Alsolami (2019) stated that corrective feedback was an important element in the
language learning process. Therefore, the issue of corrective feedback in
language classrooms had been investigated by numerous scholars who believed
that the strategy could effectively be used to improve the language skills of
students. Brookhart (2008: 47) also explained to instructors the time, place and
how to give individual or group oral feedback. They needed to speak to the
student at a time and a place in which the student was ready and willing to hear
what they had to say. Individual oral feedback ranged more broadly than any
other type of feedback, from the very formal and structured (student—teacher
conferences) to the very informal (a few whispered words as you pass a
student’s seat). Group oral feedback—for example, speaking to a whole class
about a common misconception—could also be helpful.

Lyster and Ranta (1997) mentioned six types of corrective feedback: recast,
explicit feedback, metalinguistic feedback, clarification request, elicitation and
repetition.
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Nassaji and Kartchava (2021:187) mentioned that in reference to corrective
feedback features which included some procedures to attain learning and realize
competency in language learning. Such as opportunities to receive
comprehensible input, chances to focus on language form in the context of
meaning, and conversational space to apply emergent language abilities to
produce comprehensible linguistic output. When learners produced language
output during communication within and beyond the language classroom, it
opened up the possibility for them to receive corrective feedback (CF) from a
communication partner about the language they had produced.
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According to Sackstein, (2017:9) the rationale for teaching students to
provide peer feedback stems from the fact that it was very useful in many ways
such as feedback empowers students to be experts, building independence,
developing self-advocacy and fosters growth.

Students’ Attitudes Towards Oral Errors

Most language-teaching professionals realized that students’ learning
potential increases when attitudes were positive and motivation runs high
(Gardner, 1985)

Because attitudes were the filter through which all learning occurs. When
students with positive attitudes experienced success, these attitudes were
reinforced; whereas students with negative attitudes might fail to progress and
become even more negative in their language learning attitudes. Because
attitudes could be modified by experience, effective language teaching
strategies could encourage students to be more positive toward the language
they were learning (Mantle-Bromley, 1995)

Like teachers, learners also differed in their attitudes toward error
correction. For some, no adverse affective effect was likely unless the
corrections were delivered in a very aggressive or unfair manner; for others,
there was a serious danger that correction would produce embarrassment, anger,
inhibition, feelings of inferiority, and a generally negative attitude toward the
class, the teacher, and possibly toward English (Truscott, 1999)
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To make correction effective and avoid harmful side effects, the teacher had to
see each student as a unique puzzle, asking how that student would respond to
correction in its many possible forms, varying, for instance, in the type of error
corrected, the frequency of correction, the explicitness of correction, the amount
and type of accompanying explanation, and the forcefulness of the correction
(ibid).
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Previous Studies

AL-Nagbi (2009) indicated that the teachers used a variety of the
different corrective feedback strategies identified by Lyster and Ranta (1997).
The results showed that students of different proficiency levels preferred certain
patterns of error correction.

Firwana (2010) revealed that different error correction strategies had different
cognitive, affective, and behavioral impacts on different students. The study
recommended that both (EFL) teachers and learners developed more positive
attitudes toward oral errors and their correction.

Haifaa and Emma, (2013) The results demonstrate that metalinguistic
information and recasts were beneficial for learning of English modals and
learners' preference for recast was more than that for metalinguistic information
feedback.

Sa'dah et. al, (2018) concluded that teacher’s oral corrective feedback strategy
did not disturb the interaction between the teacher and students in the class.

Saeb, (2017) revealed significant differences between teachers’ and students’
perceptions about the amounts and types of (CF) and also about different types
of errors to be corrected. Contrary to their teachers, students in this study were
found to be seeking large amounts of explicit corrective feedback provided by
the teacher. As for the pedagogical implications, ‘meta-correction’ is suggested
as a solution to the problem of conflicting (CF) perceptions of students and
teachers and to improve and enhance error correction practices within Iranian
(EFL) context.

Nguyen et.al (2021) highlighted the students’ positive perceptions about the
values of teachers’ (CF) for their pronunciation development. In addition, both
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teachers and students share similarities in the values of students’ resp0n51b111ty
for error correction and segmental features as a choice of corrected errors and
teachers as a source of (CF).
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Methodology

The research method adopted was descriptive and analytical. (100)
Students responded to a questionnaire as a data gathering tool to show their
perceptions and reflections towards oral corrective feedback procedures
implemented by English language instructors to reveal the practices of teaching
English inside the classrooms. It was believed that the questionnaire was a
suitable data gathering tool that could be used to obtain adequate results from
the respondents. The questionnaire reflected the real perceptions of classes at
preparatory year progrmme, at Sattam bin Abdulaziz University.

Reliability Statistics of the Questionnaire

N of Items | Cronbach's Alpha
32 0.996

Validity Statistics of the Questionnaire

N of items | Cronbach's Alpha
32 0.998
Data Analysis and Discussion

The data would be analysed and discussed in forms of tabulations and
discussions.

Weights of Responses on Likert Scale

Category | Strongly Agree | Agree | Not Sure | Disagree | Strongly Disagree
Symbol SA A NS D SD
Weight 5 4 3 2 1
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The Importance of Oral Corrective Feedback to Learn the Skl||S of Engllsh

Language
Statements SA A NS D sD
N % N % N % N % N %

1 40 | 40% | 45 | 45% | 4 4% 6 6% 5 | 5%
2 25 | 25% | 60 | 60% | 5 5% 6 6% 4 | 4%
3 45 | 45% | 40 | 40% | 3 3% 7 7% 5 | 5%
4 40 | 40% | 35 | 35% | 4 4% | 15 | 15% | 6 6%
5 40 | 40% | 30 | 30% | 10 | 10% | 18 | 18% | 2 2%
6 19 | 19% | 35 | 35% | 31 [ 31% | 11 | 11% | 4 | 4%

In the first axis, hundred participants answered six statements about the
Importance of oral corrective feedback to learn the skills of English Language
giving the following 600 views:- 209 answers responded strongly agree which
represented 34.8%,245 answers responded agree which represented 40.8%,57
answers responded not sure which represented 9.5%, 63 answers responded
disagree which represented 10.5%, and 26 answers responded strongly disagree
which represented 4.4%.

The above results coincided with Firwana (2010) and Nguyen and et al., (2021)
in the light of developing and highlighting more positive attitudes toward oral

errors and their correction.

The Comprehensiveness of Using Oral Corrective Feedback to Learn Skills
of English Language

Statements SA A NS D sD

N % N % N % N % N %
7 26 | 26% | 41 | 41% | 17 | 17% | 9 9% 7 7%
8 31 | 31% | 42 | 42% | 12 | 12% | 10 | 10% | 5 5%
9 30 | 30% | 43 | 43% | 11 | 11% | 9 9% 7 7%
10 41 [ 41% | 39 [ 39% | 5 5% 7 7% 8 8%
11 30 | 30% | 26 | 26% | 20 | 20% | 13 | 13% | 11 | 11%
12 25 | 25% | 37 | 37% | 12 | 12% | 14 | 14% | 12 | 12%
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In the second axis, hundred participants answered six statements about
the comprehensiveness of using of oral corrective feedback to learn the skills of
English Language giving the following 600 views:- 183 answers responded
strongly agree which represented 30.6%, 228 answers responded agree which
represented 38.0%, 77 answers responded not sure which represented 12.8%, 62
answers responded disagree which represented 10.3%, and 50 answers
responded strongly disagree which represented 8.3%.
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It was revealed that Al-Nugbi (2009) study was in match with the present
results for the previous study indicated that the teachers used a variety of the
different corrective feedback strategies identified by Lyster and Ranta (1997).

Students’ Views about the Use of Oral Corrective Feedback Types to
Learn Skills of English Language

Statements SA A NS D sD
N % N % N % N % N %
13 27 | 27% | 35 | 35% | 7 7% | 18 | 18% | 13 | 13%
14 28 | 28% | 36 | 36% | 18 | 18% | 8 8% | 10 | 10%
15 20 | 20% | 27 | 27% | 20 | 20% | 16 | 16% | 17 | 17%
16 30 | 30% | 20 | 20% | 9 9% | 20 | 20% | 21 | 21%
17 22 |1 22% | 20 | 20% | 11 | 11% | 19 | 19% | 28 | 28%
18 20 | 20% | 30 | 30% | 9 9% | 25 | 25% | 16 | 16%
19 27 | 27% | 26 | 26% | 8 8% | 20 | 20% | 19 | 19%
20 25 [ 25% | 19 | 19% | 10 | 10% | 21 | 21% | 25 | 25%
21 24 |1 24% | 23 | 23% | 11 | 11% | 16 | 16% | 26 | 26%
22 26 | 26% | 21 | 21% | 12 | 12% | 17 | 17% | 24 | 24%
23 23 | 23% | 20 | 20% | 7 7% | 25 | 25% | 25 | 25%

In the third axis, hundred participants answered eleven statements to
show the students’ views about the use of oral corrective feedback types to
learn the skills of English Language giving the following 1100 views:- 272
answers responded strongly agree which represented 24.7%, 277 answers
responded agree which represented 25.2%, 122 answers responded not sure
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which represented 11.1%, 205 answers responded disagree which represented
18.6%, and 224 answers responded strongly disagree which represented 20.4%.

The above results proved what was Nassaji and Kartchava (2021:187)
mentioned about different types of (OCF) which produced comprehensible
linguistic output.

Place, Time, and Manner of Using Oral Corrective Feedback to Learn
Skills of English Language

Statements SA A NS D sD

N % N % N % N % N %
24 41 [ 41% | 40 | 40% | 5 5% 7 7% 6 6%
25 34 | 34% | 35 | 35% | 8 8% | 13 | 13% | 10 | 10%
26 25 |1 25% | 20 | 20% | 11 | 11% | 21 | 21% | 23 | 23%
27 24 | 24% | 26 | 26% | 15 | 15% | 20 | 20% | 15 | 15%
28 38 | 38% | 34 | 34% | 11 | 11% | 12 | 12% | 5 5%
29 10 | 10% | 17 | 17% | 13 | 13% | 25 | 25% | 35 | 35%
30 11 | 11% | 9 9% | 10 | 10% | 40 | 40% | 30 | 30%
31 34 | 34% | 33 | 33% | 7 7% | 15 | 15% | 11 | 11%
32 36 | 36% | 35 | 35% | 13 | 13% | 8 8% 9 9%

In the fourth axis, hundred participants answered nine statements to show
place, time, and manner of using oral corrective feedback to learn the skills of
English Language giving the following 900 views:- 253 answers responded
strongly agree which represented 28.1%, 249 answers responded agree which
represented 27.7%, 93 answers responded not sure which represented 10.3%,
161 answers responded disagree which represented 17.9%, and 144 answers
responded strongly disagree which represented 16.0%.

The above mentioned statements by the respondents in this study revealed that
there were signal of similarities in what was Brookhart (2008: 47) explained to
the instructors the time, place and how to give individual or group oral
feedback.
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Category | Strongly Agree | Agree | Not Sure | Disagree | Strongly Disagree
Frequency 917 999 349 491 444
Percentage 28.7% 31.2% | 10.9% | 15.3% 13.9%

In details, hundred participants answered thirty- two statements to show
their opinions about using oral corrective feedback to learn the skills of English
Language giving the following 3200 views:- 917 answers responded strongly
agree which represented 28.7%, 999 answers responded agree which
represented 31.2%, 349 answers responded not sure which represented 10.9%,
491 answers responded disagree which represented 15.3%, and 444 answers
responded strongly disagree which represented 13.9%.

Compiled Students’ Views about the Four Axes

Category | Agree | Not Sure | Disagree
Frequency | 1916 349 935
Percentage | 59.9% | 10.9% 29.2%

This table showed that hundred participants answered thirty- two statements to
show their opinions about using oral corrective feedback to learn the skills of
English Language giving the following 3200 views: - 1916 answers responded
agree which represented 59.9%, 349 answers responded not sure which
represented 10.9%, while 935 answers responded disagree which represented
29.2%.

Findings

The attitudes and performance of instructors enhanced the positive
perceptions of learners inside English language learning classes because the use
of consolidated oral corrective feedback reinforced students learning standards
in English language. Also, the practice of oral corrective feedback by
instructors enhanced learners' oral communication skills, fluency and accuracy
5o, (OCF) kept learners informed about the subject and improved academic

level. Moreover, the researcher found learners preferred implicit oral corrective
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feedback and that built a good rapport between instructors and thelr students
and make them self-confident. Furthermore, the use of gestures and body
language to correct students' oral mistakes facilitated learning. Moreover, the
students preferred correcting their errors by English language instructors
immediately and in a brief and relaxed manner.
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Recommendations
To provide orientation sessions to students would be useful for them to

Increase vivid coexistence and cooperation with their English instructors inside

classes which was highly recommended.
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